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Description of Learning Environment

Prince Edward County is located in the southern region of Virginia. This is a very rural county with a population of only 19,720 residents. Since the county is so small, there is only one elementary, one middle, and one high school. In Prince Edward Elementary School, there are 1, 078 students. Of those students, 663 are African American, 403 are White, 7 are Hispanic, 3 are Asian/Pacific Islander, and 2 are American Indian or Alaskan Native. 


The second grade class in which I am working has 18 students, 12 of whom are African American. There are 10 females and 8 males in this classroom. There is a very wide range of student achievement levels and learning styles. There are some students who are barely reading on a second grade level, and there are also students who are reading at a fourth grade level. Similarly, some students enjoy visual aides while others want to do hands-on project. Additionally, 4 students have IEPs for specific learning disabilities and 1 student has been identified as gifted.  Therefore, all instruction must be multileveled and multistyled to include everyone in the lesson and to ensure that everyone is learning at his or her own pace.  
Plan for Instruction
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Implementing Instruction


	Day (#)
	Lesson Topic
	Essential Skill/Question
	Level of Bloom
	SOLs
	Interdisp. Connections
	Technology

	1
	Locating Egypt and identifying environment type
	(spell out as written on Unit Plan Template) 
	Knowledge
	2.4: TSW develop map skills by a) locating Egypt on a world map; b) comparing the climate, land, and plant life; c) describing how people in these regions adapt to their environment
	Language Arts: reading; oral communication; 
	Map projected on smart board from LCD projector

	2
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	7
	
	
	
	
	
	

	Culminating Activity
	
	
	
	
	
	

	
	
	
	
	
	
	


Assessing Student Learning


For my pre-assessment, I tried to think of the best possible way to assess my students so that they would be successful. Part of the assessment was multiple choice, while the other part was true/false. The multiple choice assessment method was used because the Virginia SOL tests are based around multiple choice questions, and I felt that my students would benefit from this form of assessment. I had eight questions which all carried the same value. I took the number of questions wrong and divided it by 100 to derive the student’ s score.
After giving the pre-assessment and speaking with the students, I discovered that their knowledge levels were conflicting. This is due to the students’ ability to guess because of the type of assessment that was administered.  The chart below shows that the highest score was an 87% and the lowest score was a 22%. 

Pre-Assessment Results
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One of the students who received an 87% was held back the previous year due to academic performance, so she had already completed the unit prior to my assessment. Another student excels in academics and is beyond a second grade level. While I was passing out the test, she told me she loved to read about Egypt, so I already had a feeling that she would excel on the assessment. Based on these scores and prior knowledge of the students, I decided to begin my instruction at a very basic level because a lot of students need more instruction in this area.  12 of the 18 students scored a ‘c’ or lower on the pretest, 5 of whom received failing grades.  For the students who did not need a lot of instruction, I made sure that my lessons were multi-leveled so that those students were still engaged in the activities. Each of the lessons used hands-on activities because I feel that students benefit from having tactile experiences. I also used grand conversations so that I could have my students explore their use of communication to relay ideas.

Formative Assessments

One of the activities was the ‘Stuffed Mummies’ lesson, in which the students mummified one of their personal stuffed animals or dolls with toilet paper. After reading a book on mummies, we discussed the process of mummification, one step at a time, and completed each step of the process on our stuffed animals. This helped the students to remember the process of embalming in a fun, creative way, and tied into essential skills regarding understanding the contributions of Ancient Egypt, as well as the process of mummification.  Students were assessed based on their participation during the grand conversation as well as following directions in the actual embalming process. On the pre-assessment, most of the students knew that there were mummies in Egypt; however, the purpose of this lesson was to further their understanding of how and why Egyptians made mummies. [Still needs discussion of modifications for special needs students and/or any changes t hat had to be made to instruction based on formative assessment conclusions]

Another activity I assessed formatively was one in which the students linked their prior knowledge about the American version of Cinderella to the Egyptian version. After reading the Egyptian Cinderella aloud to students, they compared and contrasted the way that Americans looks and behave versus the Ancient Egyptians. This activity was connect to the essential skill of describing the different jobs that Egyptians had and was used to introduce students to Egyptian culture, including lifestyle, clothing, makeup, and jobs. The students were assessed on how attentive they were to the details in the Egyptian Cinderella story, as well as their participation in the grand conversation.  The goal of this lesson was to show the difference in the way that we live and the way Egyptians used to live. This was a very weak area on the pre-assessment and this activity was meant to help students understand that there are differences between cultures and what those differences actually are. [Still needs discussion of modifications for special needs students and/or any changes that had to be made to instruction based on formative assessment conclusions]

A third activity was one based on Egyptian written language, which is part of the Egyptian lifestyle and culture and ties into essential skills number 4, 5, and 6. I helped the students to understand what hieroglyphics were and instructed the students on how to identify hieroglyphics by using pictures from books and overheads. The students used this knowledge to create their own cartouche (an oval-shaped seal which contained the hieroglyphic representation of the pharaoh’s name) for their own name.  The assessment was based on their participation, how well they followed directions, and how well they completed the assignment.  This was another weak area on the pre-assessment, but after this lesson I felt students had a better understanding of the Egyptian written language. . [Still needs discussion of modifications for special needs students and/or any changes that had to be made to instruction based on formative assessment conclusions]
Post-Test Assessment

During my teacher work sample, I worked with eighteen students. The graph below represents the growth of my students with regards to the pre-assessment test. 
Student Grades: Pre-Test and Post-Test Assessments
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The knowledge levels of these students increased dramatically from the pre-assessment to the post-assessment. The pre-assessment consisted of one question that dealt with each essential skill. During that assessment, only one-half of the class demonstrated knowledge of the different essential skills. These students, however, did not understand the same essential skills, indicating that the knowledge base was very wide. On the post-assessment, three-fourths of the students met all of the essential skills. Throughout the teacher work sample, there was never a specific essential skill that the students had problems with. Each individual student had his/her own specific deficiencies within the material. This was difficult for me, as I did not know the best way to approach the problems, other than working one on one with the students.

In addition, the graph below depicts the growth of my students with regard to the essential skills. 

Essential Skills Met
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Still needs discussion of student learning/performance on the culminating activity, plus a few samples of student work.
Reflection on Teaching Effectiveness and Plans for Modifications to Teaching

My students were most successful with essential skill number four, which dealt with hieroglyphics and scribes.  The students dramatically raised their level of knowledge about this particular topic. One of the reasons why I feel that this lesson was so successful was because it was a lot of fun. During the lesson, students were to make their own cartouche and then to decode the hieroglyphic words into English. I knew that they remembered their lesson when they took their post-assessment. I also feel that this skill was completed successfully because it was something that really peaked their interest. The students were so excited that another culture used pictures instead of letters to make their words. The differences between our society and their society were fascinating to them. I know that several of the students that did not meet this essential skill did so because they did not take their time and rest the test questions carefully, because after I gave them the test and questioned them, they knew all the answers to the questions. 

Essential skill number seven was the least successful. One possible explanation for this is the lack of time that the students had to complete this lesson. It was very rushed, and even after a review the students still did not seem to understand the concepts. Another possible reason is that a lot of students were not in the class during the lesson (due to being pulled out for a vision test) and only received a makeup lesson. They did not get the benefits of being with their classmates and, therefore, did not get to hear other comments and questions that might have cleared up any possible confusion. Had I been given a choice, I would have taught this lesson on a less hectic day, when all of the students were in class.  Should I ever reteach this unit, I will restructure this lesson. I do not feel that the video I showed was very beneficial to the students, and I have realized that I could bring in a fictional book about pyramids or have the class make a large pyramid instead of showing a film. Either of these would increase my students’ learning and would be a more efficient way of teaching.


During my unit, I realized that I did not know a lot about how my students learned information. This was a hindrance to me, and I feel that this is an area that I need to work on. Had I know more about each individual’s learning styles, I could have adapted my lessons more to fit their needs. Instead, I tended to generalize the class into being visual learners. In the future, during the first two weeks of class I will need to meet with each individual student and decide how s/he best learns and then base my instruction around those needs.


I also learned that I need to find better ways to teach vocabulary. I usually explained what the different words meant to the students, or we would explore a vocabulary word through a story. But I found that this was not successful, and that after the lesson, the students had completely forgotten what the word was or what it meant. I need to incorporate word games or activities that will allow students to investigate the words and allow them to understand the word through their own learning style, not just because I told them what the word was.

[Still needs item #4, 5]
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STANDARDS COVERED:  VA SOL 2.1, 2.4


(COPY ENTIRE SOL—NOT JUST #S)





TIME FRAME: 8 days





UNIT TOPIC: Ancient Egypt





ESSENTIAL SKILLS/QUESTIONS





Identify the location of Egypt as well as the type of environment it has.


Compare/contrast the landscape of Egypt to that of Virginia.


Describe the different jobs Egyptians held.


Identify hieroglyphics as the Egyptian written language and people who used it.


Identify contributions of Ancient Egypt. 


Explain why ancient Egyptian contributions are important to the modern world.


Explain the importance of Egyptian architecture both to Egyptians and to the modern world.


Define mummification and explain the mummification process.





GOALS: TLWBAT—


Understand that the Egyptian culture influenced the modern world


Understand that language can take a variety of forms


Understand that other parts of the world have different cultures and climates 





ACTIVITIES


Mummify a personal doll or stuffed animal


Make a personal cartouche


Watch a video on pyramids/make a pyramid








ASSESSMENT/EVALUATION


Pre-test/post-test     Venn Diagram


Participation         Projects (mummies, pyramids)


Following directions








MATERIALS


Pencil/paper	Materials for pyramid	


Materials for cartouche    Video


Materials for mummification





ESSENTIAL VOCABULARY


Mummification			culture


Hieroglyphics	                                   				


Pyramid


Pharaoh


Cartouche


Desert


climate





UNIT TOPIC: Ancient Egypt			
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